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Ratcheting Up the Three R’s 
All Subjects Instructional Unit Plan 

Subject: 
Language Arts 

Estimated Length of 
Unit: 

Beginning Date: 
January 5, 2016 

Projected Ending Date: 
March 14, 2016 

Course:                English Grade 
              10th, Unit 3- Julius Caesar 

Unit Theme, Big Idea, or Essential Question: 

Essential Question: How can power lead to tyranny? 

Does success breed resentment? 

When is ambition ok?  When is it not ok? 

 
UBD Stage One-Desired Results  (A is Optional) 

A. Students will be able to independently use their leaning to… (Transfer Goals) 

1. Compose effective arguments in and outside the classroom 

2. Avoid redundancy in writing 

3. Recognize that power can be destructive 

4. Interpret figures of speech (euphemism, oxymoron) in context and analyze their role in text and  
    speech. 
 
B. Students will understand that… 

1.  Certain characteristics define a tyrant  

2.  Personal agendas can lead to tyranny 

3.  Society or individuals play a role in “creating” a tyrant 

C. Students will know… 

1.  When to vary sentence length 

2. How complex characters develop over the course of a text 

3.  That authors intentionally structure texts, order events, and manipulate time to create such effects as  
      mystery, tension, or surprise.  
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4. How the meaning of words and phrases as they are used in the text, including figuratively and  
    connotatively, shape the tone and style.    
D. Students will be Skilled at… 

1.  Determining the central idea of multiple texts 

2.  Analyzing author’s claims 

3. Determining the meaning of words and phrases 

4. Citing strong and thorough textual evidence to support analysis 

5. Utilizing effective team member and communication skills for group work, oral presentations, and 
discussions 

       
Frameworks 

CCSS Reading CCSS Writing CCSS Speaking and 
Listening 

 RL.10.1 RL.10.2 RL.10.3 

RL.10.4 

RL.10.5 

RL.10.6 

RL.10.9 

 

 SL.10.1--10.6 

Unit	  Specific	  Vocabulary	  

Infirmity, obscurely, ordinance, surly, foreshadow, dramatic irony, suspense, portents, spurn, bequeathing, 
antithesis, tragedy, tableaux, consulship… 

UBD Stage Two-Evidence 
Pre Assessment   

• Attach Copy at the End of the Unit 
 
Traditional Assessment Each unit of study should have a traditional assessment with at least 1/3 of the 
points possible coming from constructed response questions.  

•  Proposed Date for Traditional Assessment _______________  
Attach a copy to the end of this unit. 
B. Project-Based Assessment Choose four options for this Unit of Instruction that students can choose 
from for their project-based Assessment.  
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• Create a handout that lists the four options and includes instructions and a rubric for each 
choice.  

• Proposed Date for Project-Based Assessment Presentations __ 
Attach a copy of the handout explaining the choices for the project and how to obtain the rubric to 
the end of the unit_____________________ 
Alternative Assessment or Big Finale ------What choices will be given students for this Unit?  
□	   COMIC	  STRIP	  	   	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  □	   DIARY	   	   	  
□	   INTERVIEW	  	  	   	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  □	   LETTER	  TO	  THE	  EDITOR	   	   	  
□	   NEWSPAPER	  STORY	   	  	  	  	  	  	  	  	  	  	  	  	  	  □	   RADIO	  PROGRAM	  	   	  
□	   NEWSCAST	   	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  □	   MONOLOGUE	   	   	  
□	   POEM	  OR	  SONG	   	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  □	   SLIDESHOW	   	   	  
□	   BROCHURE	   	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  □	   MODEL	   	   	  
□	   PRESS	  CONFERENCE	   	  	  	  	  	  	  	  	  	  	  	  	  	  □	   PLAY	   	   	  
□	   SOUNDTRACK	   	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  □	   ESSAY	   	   	  
□	   REWRITE	   	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  □	   ORAL	  INTERPRETATION	   	   	  
□	   	   	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  □	   	   	   	  

Introducing the Unit 
Anchoring Activity 
This activity should engage the students and establish the relevance of the entire unit of study. 
Description of Anchoring Activity: Anticipation Guide: 
Directions: Below are some true or false statements which deal with the play Julius Caesar. Think about 
each statement, and circle either true or false—depending on your thoughts and feelings about the 
statement. Also, write a brief statement dealing with why you circled true or false. We will discuss your 
answers afterward. There are no right or wrong answers.  
1. It is better to have only one best friend.  
2. It is sometimes okay to betray your friend(s).  
3. War is a good thing.  
4. When life gets tough, it is okay to commit suicide as a means of escape.  
5. War only hurts those who fight in it.  
6. Suicide has no hurtful effect on those left behind.  
7. It is better to listen to advice of peers than to listen to advice of a spouse or family member.  
8. It is not possible for people to do something they would not otherwise do when tempted by peers.  
    Show a video clip about tyrannical rule or read a newspaper article. 

Anchoring Activity 

Video Clip,  

Song,  

Poem,  

Current Event 

Brainstorming Activity 
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Socratic Seminar 

                  Other: Anticipation Guide 
	  

UBD Stage Three-Learning Plan   

10 days have been set-aside for PARCC and TLI Testing. The other 37 days are to be 
used for instruction.   

Lesson # 

Date/Day 

 

Teaching/ 

Delivery Method (What I will say 
or do) 

Check for Understanding  

(What will the students say or do) 

Embedding 
Grammar in 
Teaching: 

Teacher Should: 

-Introduce the grammar skill to 
the students 

-Show students examples of 
grammatical concepts used in 
literature. 

-Discuss how the authors of those 
literary works use grammatical 
concepts as “tools” to enhance 
their writing 

-Discuss how the literary works 
would look if those grammatical 
concepts were used. 

-Ask students to use specific 
grammatical concepts in their 
own writing 

-Ask students to reflect on how 
those grammatical concepts 

enhance their works. 

 

 

Day 1-2 Building Background  
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Information 

State the essential question to the 
students and have them record it 
in their reading journal: How can 

power lead to tyranny? 

After the anchor activity make 
sure students know what tyranny 
and tyrant mean. (Include words 

on the word wall) 

Ask students to think about 
power and tyranny. What turns a
 leader into a tyrant? What 

happens when public duty 
clashes with private beliefs? At 
what point must a leader ignore 

his or her personal feelings? Who 
may determine that a leader is 
behaving as a tyrant? Under 
tyrannous rule, what are the 

duties of citizenship? 

Read Background Resource 1 
Core Guides: “Ancient Roman 
Government”, “Julius Caesar”, 

“World Conqueror”, “The 
Republic Falls”. 

Group 1: Set the purpose for 
reading: This article gives a 

good summary of the history of 
Rome and the main reasons for 

its rise and fall.  

Group 2: Set the purpose for 
reading: Read to understand the 

history of Rome and how 
changes in its Julius Caesar 

political scene set the stage for 

 

 

 

 

 

 

Partner Talk Activity: Students turn and talk to a 
partner about what turns a leader into a tyrant? What 

happens when public duty clashes with private beliefs? 
At what point must a leader ignore his or her personal 
feelings? Who may determine that a leader is behaving 
as a tyrant? Under tyrannous rule, what are the duties 

of citizenship? 

 

 

 

 

Using the jigsaw method, students will divide up into 
groups of 4 and each group will be given an article to 
read as a group and each group will share with the 
other groups what their article is about.   
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Julius Caesar to become Rome’s 
first dictator.  

Group 3: Set the purpose for 
reading:  Read to understand the 
events that led up to the opening 
scenes of Julius Caesar and the 

underlying motives of the 
assassins who killed Rome’s first 

dictator. 

Group 4: Set the purpose for 
reading: Read to learn more 
about the steps Caesar took to 

become sole ruler of Rome and 
how his assassination led to the 

downfall of the Republic. 

Teacher chart out main points 
from the articles. 

*BBC History of Julius Caesar 
(Website) 

Day 3-8  Section 1: Act I 

Read Related Reading 
“Ozymandias”: See Core 
Guides for Poem. 

Read the poem aloud to students 
and have them visualize the 
events of the story that is told. 
Read it again several times, 
prompting students to fill in the 
details of the images, as if they 
were watching a rerun of a 
television show in their heads. 
Afterward, ask, if you were to 
make a television episode out of 
this poem who would be the star? 

Students will identify the theme of “Ozymandias” and 
discuss how the author communicated the theme? In 
other words, what technique did he use? 

Comic Strip Activity: Students will work in small 
groups using the poem as the basis of a comic strip. 
Have them depict the events described in the poem in 
chronological order, using key pieces of text along 
with their illustrations. As students consider a title for 
their comic strip, have them consider why might we 
“despair” when we look on these works? Afterward, 
have them share their comic strips with the larger 
group.  
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What other actors would you 
need to film the story accurately? 
How many flashbacks would be 
included? What might we think 
of mighty Ozymandias by the 
end of the show? 

“Ozymandias” By Percy Bysshe 
Shelley.  What is the main theme 
of “Ozymandias”? How does the 
author communicate this theme?  

Poem Summary: 

The narrator hears from a traveler 
about a huge, shattered statue of 
a ruler, forsaken in the desert 
sands. The carved face is cruel 
and cold, and the inscription on 
the pedestal reads “My name is 
Ozymandias, King of 
Kings;/Look on my Works, ye 
Mighty, and despair.” The ironic 
contrast between these proud 
words and the broken, forgotten 
statue lying half buried in sand 
highlights the folly of human 
pride and ambition. 

Teacher introduces the text and 
author biography. See Core 

Guides. 

Essential Question: How can 
power lead to tyranny? 

Introduce Vocabulary for this 
section:  perception, encompass, 
infirmity, obscurely, ordinance, 

surly. (Literary elements- 
foreshadowing, suspense, 

dramatic irony.  Have students to 

 

 

 

 

 

 

 

 

 

 

 

Students determine meaning of words in the context of 
the sentence given. 

- Andre’s keen perception of human nature 
helped him understand the character’s motives. 

- Laurel is extraordinarily well-read, with an 
understanding that encompasses physics, 
mathematics, biology, history, and literature. 

- Antonia was fretful, always complaining of 
some imaginary illness or infirmity. 

- Thick clouds meant that even the brightest stars 
shone obscurely. 

- The city has passed an ordinance that forbids 
riding bicycles on the sidewalk. 

- Cali was annoyed, and her usually cheerful 
demeanor had turned surly. 

Students reading the novel and answering the 
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determine meaning of words as 
they are used in the context of the 

sentence. Place words on the 
word wall. 

 

Set the purpose for reading Act 
I: Read to discover how success 

can breed resentment. 

 

Read Act I stopping to ask 
questions. See Core Guides for 

Sample Answers: 

-What does Caesar do when he is 
offered the crown? Why?  

- Caesar says to Antony, “Yond 
Cassius has a lean and hungry 
look.” What does Caesar
 mean? 

- Why do Cassius and Casca 
discuss Caesar’s physical 
failings, such as epileptic fits? In 
your opinion, do these 
shortcomings make Caesar less 
fit to rule? Explain using 
evidence from the text. 

-Consider the strange events 
Casca describes in Scene 3. How 
do Casca’s, Cicero’s, and 
Cassius’s perceptions of the 
night’s storm and what they 
might signify differ?  

Class Discussion: 

teacher’s questions.  Students may answer the 
questions orally during reading, as journal 
entries, or exit tickets. 

 

 

 

 

 

 

 

 

 

 

Students participate in class discussion taking 
into the consideration the criteria for success.  
Students record in their journals what flattery 
means.  Then they provide an example of when 
flattery is complementary and when flattery is 
insulting.   
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Several characters speak of 
flattery in extremely disparaging 
terms. Why might the characters 
so disdain flattery? What aspects 
of Roman political life seem 
likely to make flattery not only 
an insult but also a threat? 
Analyze and discuss these 
speeches in relationship to 
Roman political life. Chart key 
points.  

Criteria for Success for Class 
Discussion: 

-they analyze characters’ 
opinions of flattery and flatterers 

-they analyze these opinions in 
the context of Roman society, as 
it is presented in the play  

- they consider what human traits 
(and failings) flattery reveals  

-their writing is clear and free of 
errors in punctuation, spelling, 
and grammar.  

 

After reading Foreshadowing 
Activity: 

Using a two column foldable, 
have the students to write the 

words/phrases the author used to 
foreshadow events and possible 
meaning: Quote/Explanation 

-“Beware the ides of March.” 

 

 

 

 

 

Students complete the after reading foreshadowing 
activity: Using a two column foldable, have the 

students to write the words/phrases the author used to 
foreshadow events and possible meaning 

(quote/explanation). 
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- “I do fear, the people choose 
Caesar for their king.” 

- Cassius and Casca describe 
Caesar’s falling in a fit or faint. 

- “Yon Cassius has a lean and 
hungry look; / He thinks too 
much; such men are dangerous.” 

- Casca reports that a storm has 
rained fire and loosed a lion into 
the streets. 

*Chart summaries of each Act so 
students can keep track of the 
story 

GRAMMAR: 

(Remember to try to pull 
examples from the reading 
material and the students own 
writing) 

*L.10.1-Use Parallel Structure 

*L.10.2-Use Semicolon (and 
perhaps a conjunctive adverb) to 
link two or more closely related 
independent clauses. 

LP.10.5-Demonstrate 
understanding of figurative 
language, word relationships, and 
nuances in word meaning 

LP.10.3.1f-Ensure subject-verb 
and pronoun-antecedent 
agreement 

LP.10.6.1c-Recognize and 
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correct inappropriate shifts in 
pronoun number and person.  

 

Day 9-14 Section 2: Act II 

Essential Question: How can 
power lead to tyranny? 

Introduce vocabulary for this 
section: Criteria, commend, 

instigation, insurrection, portents, 
spurn.  Literary Elements:  plot, 

exposition, inciting incident, 
conflict, protagonists, antagonist, 

rising action, climax, falling 
action, denouement/resolution. 

Set the purpose for reading Act 
II: Read to discover how the 
conspirators build support for 

their plan. 

Question to ask during 
reading. See Core Guides for 

Sample Answers: 

-Have students to track the 
conflicts that appear in Act II and 

why they are occurring in their 
journal 

-What seems to be the main 
conflict of the plot? 

-Which events in Act 2 
contribute to the rising action? 
Explain using evidence from the 
text. 

-What do you predict will happen 

 

-The only criterion in the story contest is excellence 
of writing. 

- The mayor will commend the officer’s bravery in 
rescuing the family at the upcoming ceremony. 

- Eventually Krista’s friends grew tired of her petty 
grudges and instigations. 

- At the entrance to the university stands a monument 
to the students who died in the 1949 insurrection for 
equal rights to education. 

- Caley always thought black cats were the portents of 
bad luck—until she adopted an adorable stray. 

- No matter how hard Mark tries to impress Vicki, she 
continues to spurn his advances. 

 

 

Students will track the conflicts that appear in Act II 
and why they are occurring in their reading journals. 
Discuss whole class after reading. 

 

Students answer questions asked by teacher in the 
form of during reading questions, bell ringers, exit 
tickets, whole class discussion.  

 

Students record on sticky notes any questions they 
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at the play’s climax? 

- How might the secondary 
conflicts influence the main 
conflict? 

-By what criterion does Brutus 
judge Caesar? What reasons does 
Brutus give to justify killing 
Caesar? Why do you think he 
offers these reasons? 

-In Scenes 1 and 2, first Portia 
and Brutus, and then Caesar and 
Calpurnia interact privately. 
Compare these marriages. How is 
each domestic relationship 
connected to matters of state? 
What beliefs surface in each 
conversation? 

-In Scene 2, Caesar greets the 
conspirators as trusted friends. 
What is the emotional effect of 
this dramatic irony? 

-Based on the events so far, who 
would you say is the protagonist 
of this story? Who is the 
antagonist? Why?   

-Examine the conspirators’ 
comments in Act 2. Are they 
aware that their plan could be 
viewed as evil? If so, how does 
this awareness influence their 
behavior? If not, why not? 

 

Soliloquy: Why would Cassius 

may have during reading. 

 

 

In small groups, students will compare the marriages 
of Portia and Brutus and then Caesar and Capurnia and 
how each domestic relationship connects to matters of 
state and the beliefs that surface in each conversation.  

 

 

 

 

 

Students do a decision analysis:  Students will draw a 
web in their journals with the center circle being the 
decision- to conspire against Caesar, and then draw 
lines and include evidence from the text to show the 
conspirator’s plan and how they arrived at the decision 
to conspire against Caesar. Think about: What led 
them to this point?  What was their motivation? What 
would they gain by doing this?  

Exit Ticket: Students answer the soliloquy and share 
responses with the class. 

Students compare the title, “I came. I saw. I spun.” to 
Ceasar’s statement “I came. I saw. I conquered.” How 
are the meanings similar? Use evidence from the text 
to support  

 

Students write to the prompt: Brutus reveals more of 
his character and his motives for conspiring to kill 
Caesar. In one or two paragraphs, discuss Brutus’s 
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not want Brutus to hear the 
thoughts he expresses in lines 
301-315? 

Read the article by Jason 
Karpf:  “I came. I saw. I spun.”  

How does the title, “I came. I 
saw. I spun.” Compare to 
Ceasar’s statement “I came. I 
saw. I conquered,”?  How are the 
meanings similar?  Use evidence 
from the text to support 

 

Writing Activity: Read the 
Prompt-Brutus reveals more of 
his character and his motives for 
conspiring to kill Caesar. In one 
or two paragraphs, discuss 
Brutus’s motives and compare 
them to those of some of his 
fellow conspirators who reveal 
their motives. 

Writing Criteria For Success: 

-they examine Brutus’s character 
and motivations  

- they find points of similarity 
and difference among the 
conspirators’ motives; 

- they analyze not only the 
conspirators’ words to each other 
but also their behavior and 
include examples from the text 

-their writing is clear and free of 
errors in punctuation, spelling, 

motives and compare them to those of some of his 
fellow conspirators who reveal their motives. 
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and grammar. 

*Chart summaries of each Act so 
students can keep track of the 
story 

GRAMMAR: 

(Remember to try to pull 
examples from the reading 
material and the students own 
writing) 

*LP.10.6.2a-Use punctuation 
(commas, parentheses, dashed) to 
set off 
nonrestrictive//parenthetical 
elements. 

*LP.10.6.3a-Vary sentence 
patterns for meaning, 
reader/listener interest, and style. 

*LP.10.7.1c-Place phrases and 
clauses within a sentence, 
recognizing and correcting 
misplaced and dangling 
modifiers  

LP.10.7.3a-Choose language that 
expresses ideas precisely and 
concisely, recognizing and 
eliminating wordiness and 
redundancy. 

Day 15-20 Section 3:  Act III 

Essential Question: How can 
power lead to tyranny? 

Introduce vocabulary:  
implicate, bequeathing, censure, 

 

Students will determine the meaning of words as 
they are used in context:  

-The cheating scandal came to implicate several 
varsity athletes and at least one member of the
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confounded, malice, prostrate.  
Literary Elements: verse, 
iambic pentameter, iambs, 

rhythmic play, caesuras, prose. 

Set purpose for reading to 
discover how the conspirators 

carry out their plan—and the first 
surprise that awaits them. 

Questions to ask during the 
reading: See Core Guides for 

sample answers. 

-What words and phrases does 
Antony repeat? Why? 

 

Questions to ask during 
reading: 

-Antithesis is placing opposing or 
contrasting ideas close together. 
What are some of the antitheses 
Antony uses? Why do you think 
he introduces these contrasts? 

-Find a few examples of 
caesuras. Where do they seem to 
fall? What sorts of thoughts do
 they separate?  

-What images does Antony use? 
How do they affect his emotional 
tone? 

-In general, how would you 
describe Antony’s verse? Is it 
simple, elaborate, ornate, 
straightforward, musical, or 
something else altogether? Why? 

 honor society. 

- Aunt Matilda announced that she was bequeathing 
her immense home to the Humane Society, thereby 
disappointing all her family members. 

- Since this is your first offense, the judge will likely 
censure you, but not fine you. 

- We had expected to spend the afternoon playing 
basketball, but the weather confounded our plans. 

- Don’t be offended—Trent’s words were thoughtless, 
but he spoke without malice. 

- Of course she’s a celebrity, but that doesn’t mean she 
expects you to prostrate yourself at her feet. 

Students can answer questions during the reading 
as quick writes, oral discussions, journal entries, 
exit tickets, homework, and so on. 

 

Write the words/phrases that invoke images that 
Anthony use.   

 

Have students to choose clean song lyric that they 
think would appropriately match Anthony’s verse.  
Have some of the students share the lyrics.   
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Then have students to choose 
clean song lyrics that they think 
would appropriately match 
Anthony’s verse. 

-What aspects of Antony’s 
supposedly peaceable speech 
wind up inciting the citizens to 
revolt? 

-Look at Caesar’s famous line, 
“Et tu, Brute?” in Scene 1 of Act 
What does it mean? Why does he 
say it? 

-Why does Antony shake hands 
with the conspirators? What 
reasons might he have in addition 
to the ones he gives the 
murderers? 

-In retrospect, it was clearly 
unwise for Brutus to allow 
Antony to speak at Caesar’s 
funeral. Why do you think Brutus 
allows Antony’s speech? 

-Examine Brutus’s funeral 
speech, and compare it to 
Antony’s. Why might Brutus 
choose to use prose? What does 
Antony signify with his use of 
verse?  

-By the end of Act 3, Antony’s 
words have so stirred the masses 
that a mob is ready to commit a 
grave injustice against Cinna the 
poet. Who is in power at this 
moment? Is this person or group 
implicated in the death of Cinna 

 

 

 

 

 

 

 

 

 

Using a Venn Diagram to examine and compare 
Brutus’s funeral speech to Antony’s and answer the 
question -Why might Brutus choose to use prose? 
What does Antony signify with his use of verse? 

 

 

 

 

 

Students will write several paragraphs in which they 
analyze Anthony’s speech and what it foreshadows 
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the poet? Why or why not? 

Assign the writing activity:  

Examine Antony’s speech to 
Caesar’s corpse (“O, pardon me, 
thou bleeding piece of earth”). 
What images does Antony use to 
describe Caesar? What events 
does Antony’s speech 
foreshadow? Write several 
paragraphs in which you analyze 
Antony’s speech and what it 
foreshadows. Students should 
cite specific details to support 
their opinions.  

Criteria for Writing Success:  

-they analyze the imagery in 
Antony’s speech to Caesar’s 
corpse 

-they consider what actions 
Antony could be planning, and 
how these actions may affect 
future events 

- their writing is clear and free of 
errors in punctuation, spelling, 
and grammar. 

*Chart summaries of each Act so 
students can keep track of the 
story 

Read “The Ambitious Guest” 
by Nathaniel Hawthorne (1804-
1864)-See Core Guides. 
Hawthorne tells “The Ambitious 
Guest” in chronological order. 
Why did he most likely select 

 

 

 

 

 

 

 

 

 

 

 

Class Discussion: Hawthorne tells “The Ambitious 
Guest” in chronological order. Why did he most likely 
select this structure over others he could have used? 
What tone does Hawthorne establish at the beginning 
of the story? How does the tone change as the story 
progresses?  
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this structure over others he 
could have used? What tone does 
Hawthorne establish at the 
beginning of the story? How does 
the tone change as the story 
progresses? 

GRAMMAR: 

(Remember to try to pull 
examples from the reading 
material and the students own 
writing) 

LP.10.5-Demonstrate 
understanding of figurative 
language, word relationships, and 
nuances in word meaning 

LP.10.3.1f-Ensure subject-verb 
and pronoun-antecedent 
agreement 

*LP.10.7.1c-Place phrases and 
clauses within a sentence, 
recognizing and correcting 
misplaced and dangling 
modifiers  

LP.10.7.3a-Choose language that 
expresses ideas precisely and 
concisely, recognizing and 
eliminating wordiness and 
redundancy. 

Day 21-25 Section 4: Act IV 

Essential Question: How can 
power lead to tyranny? 

Set the purpose for reading: 
Read to discover how the groups 
on each side of the conflict begin 

Quick Write:  
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to succumb to inner turmoil. 

Introduce vocabulary for this 
section: incident, apparition, 
covetous, mettle, apparition, 

perceive, slanderous.  Literary 
Elements:  Symbol, metaphor, 

theme. 

 

Questions to ask during 
reading:   

-- What does the dialogue in 
Scene 1 reveal about the 
relationship between Antony, 
Octavius, and Lepidus? Identify 
what part of the dialogue 
suggests a relationship between 
the three. 

-Look at Brutus’s brief speech in 
Scene 2 (“When love begins to 
sicken and decay”). How does it 
apply to his exchange with 
Cassius in Scenes 2 and 3?  

- Disagreements arise among the 
groups on both sides of the 
conflict. Find incidences of 
disagreement between Antony 
and Octavius and between Brutus 
and Cassius. What do they 
suggest about how humans 
behave when power is at stake?  

-Near the end of Scene 3, the 
ghost of Caesar appears. Why 
does this apparition appear only 
to Brutus and not to the other 

 

 

Students will determine the meaning of words as they 
are used in the context of the sentence. 

-My parents chose to move to this neighborhood 
because of its low incidence of violent crime. 

- In Dickens’s story, Scrooge is visited by an 
apparition at midnight. 

- Carrie didn’t even bother to hide a covetous glance at 
Rafael’s new cell phone. 

- Finishing a marathon doesn’t just require athletic 
ability—it takes mettle and mental endurance. 

- As the fog cleared, I began to perceive the shapes of 
the surrounding trees and buildings. 

- How could you help spread such a slanderous 
rumor? 

 

Students start reading an answer questions asked by 
teacher. 

Students can answer questions during the reading 
as quick writes, oral discussions, journal entries, 
exit tickets, homework, and so on. 
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characters? How does this affect 
the meaning of the symbol?  

-Brutus killed Caesar because he 
felt Caesar had the potential to 
become a tyrant. Is Brutus 
himself now acting like a tyrant? 
Why might the people see Brutus 
as a possible tyrant? 

-In Act 4, Portia commits suicide. 
To the Romans, this made her a 
paragon of courage and devotion. 
Modern men and women might 
take a distinctly different view. 
Poll the class and have them to 
take a side as to whether or not 
she was a paragon of courage and 
devotion. Have each side to 
argue their point by analyzing the 
character of Portia from classical 
and contemporary perspectives. 
Draw on her specific traits and 
actions as presented in the play. 

Criteria for success:  

-they look at Portia from both 
ancient and modern perspectives 

-they examine her words and 
deeds within the play and cite 
examples  

-they analyze her motivations 
and draw appropriate conclusions 

After Reading Activity: 

Symbols Activity: Have students 
to divide a page in their journal 

 

 

 

 

 

Students will take a side as to whether or not Portia 
was a paragon of courage and devotion for killing 
herself. Each side will argue their point by analyzing 
the character of Portia from classical and 
contemporary perspectives by drawing on her specific 
traits and actions as presented in the play. 

 

 

 

 

 

 

 

 

Symbols Activity: 

Students will divide a page in their journal down the 
middle and write the word symbol on one side and 
meaning on the other side of the page.  Then they will 
define what w 
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down the middle and write the 
word symbol on one side and 

meaning on the other side of the 
page.  

-“as an ass bears gold” 

- “we are at the stake” 

- “a hot friend cooling” 

- “You shall digest the venom of 
your spleen...” 

- Caesar’s ghost 

*Chart summaries of each Act so 
students can keep track of the 
story 

Grammar:  

LP.10.5-Demonstrate 
understanding of figurative 
language, word relationships, and 
nuances in word meaning 

LP.10.3.1f-Ensure subject-verb 
and pronoun-antecedent 
agreement 

Day 26-31 Section 5: V 

Essential Question: How can 
power lead to tyranny? 

Introduce vocabulary to the 
students:  Valid, compel, 
demeanor, disconsolate, 

misconstrued, parley. Literary 
Elements-character, 

characterization (direct and 
indirect), motive. Have students 

 

The students will define the vocabulary based on 
the context of how it is used in the sentence. 

-I disagreed with his argument, but I thought he raised 
a few valid points.  

- The injustice of the situation will compel us to speak 
out regarding the matter. 

- Beneath Christina’s shy, sweet demeanor lurks a 
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to define words based on the 
context. 

Set the purpose for reading this 
section: 

Read to discover the larger 
repercussions of one man’s 

death. 

-Start reading the novel: 

Questions to ask during 
reading: 

-What is the result of the parley 
in Scene 1? Does it defuse or 
heighten the conflict? How? 

- How do the opposing sides 
approach the battle? What is each 
side prepared to sacrifice? 

- Does Brutus have valid reasons 
for killing himself? Do they 
make sense to you? 

- 

- What traits show most strongly 
in Brutus as he prepares for 
death? How does his death shape 
the audience’s perception of 
him?  Have students to draw a 
picture depicting the trait that is 
most strongly portrayed as 
Brutus prepares to kill himself. 
Then underneath the drawing 
have the students to write a 
statement that answers the 
question how his death shaped 

fiendishly clever wit. 

- Mrs. Gibson was disconsolate at the death of her 
terrier, who had been her constant companion
 for 15 years. 

- I think you misconstrued my invitation—this is a 
birthday party, not a costume party. 

- The parley began civilly, but it soon degenerated into 
insults, threats, and shouting. 

 

Students start reading Section 5. Questions can be 
answered orally, as journal entries, for homework, 
exit tickets, quick writes, and so on.  

 

 

 

Illustrate:  Draw a picture depicting the trait that is 
most strongly portrayed as Brutus prepares to kill 
himself.  Then underneath the drawing write a 
statement that answers the question how his death 
shaped the audience’s perception of him.          

 

Newspaper Article Activity: In groups of three, 
students will answer the following questions by 
writing an article to appear in a newspaper. In the 
name of ending tyranny, the conspirators have killed a 
man and plunged Rome into civil conflict. In the end, 
did the conspirators succeed in their goal? Why is 
tyranny so hard to defeat? Explain in a newspaper 
article format.  
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the audience’s perception of him.          

- In the name of ending tyranny, 
the conspirators have killed a 
man and plunged Rome into civil 
conflict. In the end, did the 
conspirators succeed in their 
goal? Why is tyranny so hard to 
defeat? Explain in a newspaper 
article format. 

Does a single hero or villain exist 
in Julius Ceasar?  If so, who?  
Please explain your reasoning in 
detail. (Refer back to the hero 
described in mythology in the 
previous unit) 

Reflection Activity: 

After you have finished reading 
the play, have the students to 
reflect in their journals on the 
roles of the different characters 
using details from the text. Who 
is the protagonist of Julius 
Caesar? Who is the antagonist?  

Criteria for Success: 

-they write statements about both 
protagonist and antagonist 

-they cite examples from the text 
to support their ideas 

After reading Activity: 

 Explore with the student 
Brutus’s traits and the ways they 
are revealed. Then, call on 
several volunteers to present their 

 

Journal Reflection Activity:  Students will reflect in 
their journals on the roles of the different characters 
using details from the text. Who is the protagonist of 
Julius Caesar? Who is the antagonist? 

 

 

 

 

After reading activity: Character Trait Analysis 

Students will explore Brutus’s traits and the ways they 
are revealed. Then, call on several volunteers to 
present their second character descriptions of Antony. 
Use the format below: 

 

Character: 

Trait: 

Clue from Text: 
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second character descriptions of 
Antony. Use the format below: 

Character: 

Trait: 

Clue from Text: 

 

*Chart summaries of each Act so 
students can keep track of the 
story 

Day 32-33 Research and organizing 
writing-Prewriting 

Essential Question/SLO: After 
having read the book, “The 

Ambitious Guest”, 
“Ozymandias”, “I came. I saw. I 
spun.”, write an essay discussing 
how power can lead to tyranny 
and how this tyranny affects the 
people, especially the women.  
Recall the way Shakespeare 

portrays Calphurnia and Portia in 
Julius Ceasar.  Research the way 
women were treated in ancient 

Rome and include a statement in 
your essay about how 

Shakespeare portrayed the 
women and if his portrayal was 
accurate based on your research.    

W.10.3a-e 

Day 34 Composing Drafts 

*Teacher monitoring feedback  

Students work on completing research and 
composing their drafts.       

Day 35-36 Revising and editing-Feedback Students are revising and editing their writing 
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from peers and teachers *Peer-to-peer feedback 

*Teacher providing feedback 

Day 37 Final Draft Students complete and submit final draft 

*Teacher providing feedback 

	  

	  

	  


